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I began to study English when I was little （may be
２ or ３ years old ）. It was exciting to see a Disney
movie in English. Few years later, I experienced a
problem with English. It was grammar . Another prob-
lem I had with my English was pronunciation . After a
while, however, I studied in America. I learned so
many things there about English, culture, and life-
styles . I realized things were getting better when I
was able to speak English fluently with my foreign
friends, and also understand their English . In those
early days, another example of success with my Eng-
lish was that I was able to communicate on the Inter-
net with my friends who lived overseas, through skype
and facebook . Now, my English is getting better . I
find I can more easily read text in English . What I
can really do well when I use English is chat with my
friends . However, when I use English I’m still having
problems with grammar . I’d like to be able to solve
this problem by studying English more and more . In
the future, I’d like to use English to express my opin-
ions . I imagine that I will also be able to talk with
those who live around the world . Learning English is
important for me because English is a very good tool

























I began to study English when [I was a] junior high
school student . It was exciting to study English . In
my second year, I experienced a problem with English.
It was [that] I couldn’t [understand] grammar . Another
problem I had with my English was [that] [a] long sen-
tence is difficult . After a while, however, those prob-
lems [were] solved thanks to the advice of the
teacher . I realized things were getting better when I
was able to speak English. I thought how happy [I felt
in] English conversation!! In those early days, another
example of success with my English was that I could
memorize a lot of words . Now, my English is not [im-




体分かると思われる。I find I can more easily <that
neatly studying at the university> . What I can really
do well when I use English is <a peculiar expression
to English ca be understood> . However, when I use
English I’m still having problems with <English at the
level at the university can’t be studied> . ここで持ち
直し。I’d like to be able to solve this problem by self
-study . In the future, I’d like to use English to work
when [I] go to [a] foreign country . I imagine that I will
also be able to speak English very smoth[ly] . Learning
English is important for me because relations with
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I began to study English when [I was] a fifth
grader . It was exciting to listen to western music . In
my second year, I experienced a problem with English.
It was <grammar was difficult>->[grammar] . Another
problem I had with my English was <achievement test
was mistake>->[the achievement test] . After a while,
however, I want[ed] to get good score[s] . I held out to
get high[er] scores. I realized things were getting bet-
ter when I was able to ここで I was able to を理解し
ているかどうか school was interesting. [My] grades
[were] improving . In those early days, another exam-
ple of success with my English was [that] I [made ef-
forts] and I was accepted the university I wanted to
enter . Now, my English is my favorite subject . I find
I can more easily speak English fluently . What I can
really do well when I use English is to sing [to] west-
ern music . However, when I use English I’m still hav-
ing problems with <acquiring a good educational foun-
dation>->[getting a scholarship] . I’d like to be able to
solve this problem by I want to keep on studying 意味
の取り違い. In the future, I’d like to use English to
make friends in foreign countries. I imagine that I will
also be able to [improve my English] . Learning Eng-

















I began to study English when I was twelve . It was
exciting to . In my second year, I ex-
perienced a problem with English. It was more for-
geter . Another problem I had with my English was
not understand . After a while, however, I could un-
derstand English sente . I realized things were getting
better when I was able to speak English well .
In those early days, another example of success
with my English was more easier understand . Now,
my English is improved . I find I can more easily un-
derstand English word . What I can really do well
when I use English is guide foreign country . How-
ever, when I use English I’m still having problems
with I don’t speak English well . I’d like to be able to
solve this problem by I listen to English . In the fu-
ture, I’d like to use English to speak foreigner . I
imagine that I will also be able to teach English for
my children. Learning English is important for me










































































































































































































































































































ナラティヴは、show and tell（A. Freeman，１９９３）
という手法で、欧米系発信型社会では、家庭による
が、幼い頃から母語で show and tell が行われている。
Show and tell は、話の内容に必要な実物を提示して、
経験を交えながら、物語る方法である。日本では、中
学の英語教育で英語産出の練習に使われている。しか
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付記A
MY STORY ABOUT LEARNING ENGLISH
I began to study English when . It was exciting to
. In my second year, I experienced a problem with English. It was
. Another problem I had with my English was . After a
while, however, . I realized things were getting better
when I was able to . In those early days, another example of success with my English
was . Now, my English is . I find I can more easily . What I can
really do well when I use English is . However, when I use English I’m still having
problems with . I’d like to be able to solve this problem by
. In the future, I’d like to use English to . I imagine that I will
also be able to . Learning English is important for me because .
That’s the end of my story.
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